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Purpose


Students in the English for Academic Purposes program who intend to study at the college level generally have to demonstrate proficiency in English sufficient to enter, and for some courses complete, English 101. There are essentially three ways a student can reach 101; a sequence of standalone reading/writing courses, or a sequence of read/write courses which are linked to TCC college courses (Level 4 + Art Appreciation 100 & Level 5 + Communication Studies 101). Other students may skip courses in this sequence and enter English 95 or 101 by taking the standardized placement test, the Accuplacer. This analysis investigated the question of how students from each of these pathways fare once they enter college level coursework.

Methodology

Rollsheets from standalone and linked level 4 and 5 courses were pulled from ctcLink from Fall, 2015 to Summer, 2018 and compiled. A sample of 30 students was taken from each of those lists, starting with the oldest records to maximize the odds of entering and depth of experience in college coursework. Students without college level coursework were excluded. One limitation of the current study is some imprecision in defining which courses are defined as “college”; there are a range of courses at the 100 level with no or low English prerequisites, in areas such as Art and Physical Education. In general, courses known by this researcher to be accessible without English 101 were easily excluded (they were often co-enrolled alongside level 5 EAP), and the focus was on courses which could be taken alongside or after English 101. Limitations in time and expertise in advising EAP students at the transition level mean that this analysis could be improved via a thorough revision of the data with a clear list of course prerequisites.


Students were divided into 3 groups: those who had taken the standalone courses only (EAP 98 and 159), those who had taken linked courses (EAP 99 + ART 100 and EAP 154 + CMST101), and those whose record indicated a jump from level 3 to developmental English or English 101, or from level 5 to English 101 (skipping the listed prerequisite ENG 95). The latter group were assumed to have entered 95 or 101 via the Accuplacer.


Based on the overarching question of how EAP students fare when entering college, the dependent variable for this analysis chosen was grades in college level courses. Letter grades for the sampled students were pulled from their course history via ctcLink and entered in a spreadsheet. Those grades were then converted to approximate numerical values for the purpose of calculating mean, median and mode for each group using the following scale:

	Letter grade
	Converted estimate

	A
	95

	A-
	91

	B+
	87

	B
	84

	B-
	81

	C+
	77

	C
	74

	C-
	71

	D+
	67

	D
	64

	D-
	61

	E
	55


Grades of S, U, WI, W, V, I and Z were excluded from conversion and were noted separately. 

Results

Based on descriptives, the three groups of students appear to be markedly similar in their impressive performance in college coursework:

	
	Standalone
	Linked
	Accuplacer

	# students in sample
	30
	30
	28

	# of grades analyzed
	315
	352
	370

	
	Mean 87.95

Median 95

Mode 95
	Mean 88

Median 91

Mode 95
	Mean 86.53

Median 91

Mode 95



It should be noted that this analysis did not examine students who never made it to college level coursework. There were certainly numerous cases, many of whom showed a pattern of underperformance; but there are also many short-term students in EAP who are with us for a limited time and without necessarily intending to enroll in a degree program at TCC. Without linked data on their goals and reasons for leaving the college, we cannot draw conclusions from retention. In this sense, the numbers above may reflect the result of a selective process in which students primed and/or determined to succeed do exactly that regardless of their chosen pathway. 


An additional analysis of grades was performed to see if the distribution of grades suggested any different impacts; for example, do a higher proportion of linked-course students get As due to early exposure to college instruction? Do a higher proportion of Accuplacer students struggle with college courses (as might be reflected by lower grades or a higher % of withdraw/vanish/incomplete)?

	Standalone
	Linked
	Accuplacer

	A
	73.33%
	A
	68.18%
	A
	59.45%

	B
	7.61%
	B
	17.61%
	B
	19.72%

	C
	12.69%
	C
	9.09%
	C
	13.78%

	D
	4.12%
	D
	1.14%
	D
	1.89%

	E
	2.22%
	E
	3.97%
	E
	5.13%

	passing
	93.63%
	
	94.88%
	
	92.95%

	Passing with B or higher
	80.94%
	
	85.79%
	
	79.17%

	
	
	
	
	
	

	S
	0.01%
	S
	2.55%
	S
	1.08%

	U
	0.00%
	U
	0.00%
	U
	0.27%

	WI
	0.00%
	WI
	1.13%
	WI
	1.35%

	W
	0.04%
	W
	3.40%
	W
	1.62%

	V
	0.00%
	V
	1.42%
	V
	0.81%

	I
	0.00%
	I
	0.00%
	I
	0.00%

	Z
	0.00%
	Z
	0.00%
	Z
	0.54%



It appears that a somewhat lower proportion of students who enter college coursework via the Accuplacer get A grades; but overall pass rates, and passing with a B grade or above, occurs at nearly the same rate across groups (79% to 86% with B or better). No conclusions can be drawn from the withdraw rates because there are many possible reasons for stopping work in a course; also, the sample size is too small (the Withdraws in the Accuplacer group represent only 6 out of 370 grades entered).

Ideas for future analyses


It might be interesting to work with a larger data set to consider the following questions:

1. To what extent is a grade in EAP 98,99,154 or 159 predictive of success in college courses? It may be that students who struggle in these courses also struggle in later coursework. Counting the number of times students repeat courses, and focusing on students with D, E, W, WI and V grades, might tell us something. The results for these students in the 3 pathways above might also show more variation. Their experience is drowned out by the much greater number of successful student cases in this analysis, which was limited by time and therefore sample size.

2. Does success for EAP students in general, or from these pathways, vary depending on the discipline or course taken? That is, do EAP students have greater success in Sociology than Math, for example? This could shed light on the nature of preparation, for example readings and writing tasks, which would prepare students for college work at TCC.

3. How do students from these pathways fare at each milestone along the pathway to college? Grade statistics could be analyzed for each step: level 4, level 5, ENG 95, ENG 101, ENG 102, other 100 level college courses, other 200 level college courses. Calculating descriptives at each stage, along with the number of times students repeat courses at each level, might suggest that some pathways are more efficient than others. The current analysis did not look at course repetition; the focus on grades alone may be obscuring some struggles which consume time, energy and money.  
